Engineering,
EAP employs a range of interdisciplinary influences for its research methods, theories and practices to provide insights into the structures and meanings of spoken, written, visual and electronic academic texts, into the demands placed by academic contexts on communicative behaviours, and into the pedagogic practices by which these behaviours can be developed. It is, in short, specialized English-language teaching grounded in the social, cognitive and linguistic demands of academic target situations, providing focused instruction informed by an understanding of texts and the constraints of academic contexts. These academic contexts and more broadly the academic communities, as Dogoriti & Vyzas (2015: 68-9 ) discuss, are governed by communicative conventions which characterize specific activities but also by rules which serve the general purposes of these communities and discriminate them from others.
Consequently, teaching EAP is something more than just teaching the four skills (reading, writing, listening, speaking) . We could say it requires a lot more, taking into account that our students may have to interact in an international academic or professional context in the future. Nowadays they must be able to understand and speak foreign languages, find information and explain things in other languages, but also even teach using especially English. In this framework we should reconsider what students of Fine Arts, students of Mechanical Engineering and Informatics and Telecommunications Engineering might require the English language for. The globalization of knowledge, which has become more obvious during the past decade through the general use of the Web, as discussed by Christidou (2004: 85-6) , has brought up the need for new skills for our students who should be capable of: a) scanning through Internet for information in English concerning their scientific field, which they will use in their mother tongue, b) studying English bibliography for the needs of their main course programme of studies, when information concerning a certain topic in Greek is non-existent, or existing English bibliography has not been translated yet, c) participating in European exchange study programmes, such as Erasmus, d) participating in international conventions and conferences, where they should be able to listen and comprehend talks held in English concerning their field, e) giving talks or making presentations regarding professional issues in their field, f) facing the possibility of studying abroad.
Teaching methods

Why translate?
In the past translation had been for a long period the only way to teach lexical and grammatical structures. However, the introduction of the direct method of teaching around 1900 (where focus was laid the use of the target language refraining from using the learners' native language) and later on the subsequent dominance of the audiovisual method (according to which students were taught a language directly, without the use of their native language to explain new words or grammar in the target language) led to an attempt to eliminate the use of translation exercises from foreign language teaching. Today, as Castelotti (2001 in Dogoriti & Vyzas 2015 explains, those who learn a foreign/second language try to approach it through pre existing knowledge in a level of practices and convictions; thus through their mother tongue. Moreover, Nenopoulou (2006: 78-83 ) claims that we should not pretend to ignore that those who learn a foreign language already speak another language (i.e. their mother tongue) and that the conscious linguistic activity of the foreign language and the subconscious activity of the mother tongue can be bound. For these reasons, she concludes that banishing the use of the mother tongue in foreign language teaching is a utopia and that any refusal to integrate its use in language teaching might seem hypocritical and conceal its very essence which is the metalinguistic consciousness. At the same time, Harris & Sherwood (1978 in Dogoriti & Vyzas 2015 believe that eliminating translation from language teaching is like denying the fact that the competence to translate is a typical trait of humans, who are the only ones among the animal species that can reformulate meanings in intralingual and in interlingual level and thus engage in what they call "Natural Translation" 1 . Consequently, since humans have the ability to "produce" language they are able to create synonyms in their mother tongue and translate in another language. This means that they are able to find synonyms of a conceptual object in a language different than the one usually spoken and create relations and word pairs in different languages.
According to Poiarkova (2006 in Dogoriti & Vyzas 2015 pedagogical translation -as opposed to professional translation-can be explanatory, can be used in a lexical or grammatical level or as a tool to control linguistic knowledge. This type of translation has recoding characteristics and differs from the professional translation whose aim is to transmit the meaning of a message. The translation process is based on the four basic linguistic skills of foreign language teaching. Moreover, the communicative approach of foreign language teaching favours the acquisition of linguistic competences that deal with real life communicative situations so translation, as a linguistic activity, constitutes a communicative interlingual activity. She concludes her discussion on the importance of pedagogical translation by proposing to integrate it in language teaching in the form of a game or real life professional simulation activity claiming that this teaching activity reflects real life situations that aim at motivating and encouraging creativity on behalf of the students.
In the same spirit as Poiarkova, Schäffner (1998 in Leonardi 2011 , claims that translation and related exercises could be beneficial to foreign language learning: "a) to improve verbal agility; b) to expand students' vocabulary in L2; c) to develop their style; d) to improve their understanding of how languages work; e) to consolidate L2 structures for active use; f) to monitor and improve the comprehension of L2". For Schäffner translation should be neither associated with the Grammar-Translation method nor with the traditional activity aimed at training translators. Translation in foreign language classes becomes a form of pedagogical translation aimed at enhancing and further improving reading, writing, speaking and listening skills. Dogoriti & Vyzas (2015: 138-46) describe in detail the role of pedagogical translation in teaching foreign languages for specific purposes. They believe that using pedagogical translation as a teaching approach in teaching foreign languages for specific (and general) purposes can be beneficial for the students. In particular, this may happen when university students deal with special texts out of which they are asked to first identify terms related to their specific field of study and differentiate them from the general language and then find -as much as possible-lexical equivalences with their mother tongue. Moreover, pedagogical translation helps in cultivating intermediation skills in teaching foreign languages for specific purposes (apart from the other skills) so that the students make their own selection in lexical, morphosyntactic and stylistic level which govern professional roles and relations but also the communicative situations in which they are called to work in the future.
For all these reasons we have attempted to integrate translation in the classes of English language in the departments mentioned in this paper.
Why creative writing?
'Creative writing' (from now on C.W.) is a phrase with several meanings. For Harper (2015: 1) "C.W. is the action of writing creatively, informed by the human imagination and the creative and critical understanding of the creative writer, influenced by personal history and by culture, guided by forms and types of individual knowledge". According to Maley (2009) C.W. aids language development at all levels: grammar, vocabulary, phonology and discourse. It requires learners to manipulate the language in interesting and demanding ways in attempting to express uniquely personal meanings. In doing so, they necessarily engage with the language at a deeper level of processing than with most expository texts (Craik & Lockhart, 1972 : in Maley 2009 ). The benefits in grammatical accuracy and range, in the appropriacy and originality of lexical choice, in sensitivity to rhyme, rhythm, stress and intonation, and in the way texts hang together are significant. It is a fact that many people focus on the transactional use of the language and on the transfer of information resulting in a utilitarian and mechanistic view of language. Of course, while learners undoubtedly have survival needs, and while a language such as English has indeed become a utilitarian object for many of its world-wide users, learners in many contexts around the world relatively quickly pass from purely utilitarian motivations towards goals associated with expressing their social and cultural selves (Widdowson, 2000 in Carter, 2004 , and seek that kind of liberation of expression which they enjoy in their first language. In these respects methodologies like C.W. may help learners better to internalize and appreciate relationships between creative patterns of language and purposes and contexts which can foster both literary appreciation and greater language understanding (Carter, 2004: 214) .
"Everybody plays with language or responds to language play. Some take mild pleasure from it; others are totally obsessed by it; but no one can avoid it." (Crystal, 1998: 1) and being willing to play with the language is an important key characteristic of C.W. In recent years there has been a resurgence of interest in the role of play in language acquisition. Language play and C.W. as such is seen as an aid to educational and social development in children and language play in particular is seen as a necessary component in language acquisition (Carter, 2004: 73) . In some ways, the Communicative Approach has done a disservice to language teaching by its insistence on the purely communicative functions of language. Proponents of 'play' point out, rightly, that in L1 acquisition, much of the language encountered by and used by children is in the form of rhythmical chants and rhymes, word games, jokes and the like (Crystal, 1998: 218-225) . Furthermore, such playfulness survives into adulthood, so that many social encounters are characterized by language play. This playful element encourages the students to play creatively with language and in doing so, to take the risks without which learning cannot take place in any profound sense.
Perhaps most notable is the dramatic increase in self-confidence and self-esteem which C.W. tends to develop among learners. Learners also tend to discover things for themselves about the language and about themselves too, thus promoting personal as well as linguistic growth. Inevitably, these gains are reflected in a corresponding growth in positive motivation. Learners engaged in C.W. activities realize that they can write something in a foreign language that has never been written by anyone else before, and which others find interesting to read. And they experience not only a pride in their own products but also a joy throughout the whole creative process (Maley, 2009) . Finally, C.W. feeds into more creative reading. It is as if, by getting inside the process of creating the texts, learners come to understand intuitively how such texts function, and this makes similar texts easier to read. Likewise, the development of aesthetic reading skills provides the learner with a better understanding of textual construction, and this feeds into their writing (Maley, 2009) . Therefore, for all the aforementioned reasons we attempted to introduce and implement C.W. in courses of EAP in the School of Fine Arts in the Department of Applied and Visual Arts (from now on D.A.V.A.) and the School of Engineering. As we will further discuss, the implementation of C.W. was not an easy task and during the process we met lots of obstacles some of which were successfully overcome while others were not.
All the above theoretical feedback consisted the cornerstone of the objectives of our experiment and they coincide with them as to what skills we intended our students to develop, so there will be no separate chapter setting the objectives of the assignments in relation to either the translation skills or the C.W skills.
Description of the courses
EAP-Department of Applied and Visual Arts
The courses of English Language taught in the D.A.V.A.in Florina are obligatory for all students and are organized in four levels of graded difficulty and requirements (English Language I, II, III and IV). These courses are common for all students of the School of Fine Arts regardless their specialization. English is taught three hours per week for a total of 39 hours per semester on all four semesters. The number of students attending the classes varies per semester and academic year. The material used also varied as responsible for its selection was the teacher of English. Prior to the final selection of the material to be used in the course, a research was conducted by the writers in order to investigate the courses of the core programme in the D.A.V.A. but also in equivalent departments as to identify what the students need to know and learn throughout their studies in the English course. The first class of English Language in all four levels was dedicated to attempt the investigation and analysis of the students' needs and expectations (as explained by Tokatlidou in 2003 : 142-189, Nation & Macalister in 2010 : 25, Nunan in 1996 : 4-5 and Jordan, 2012 through discussion with them as to further select the educational material. The selection of the educational material is critical for the success of the course. It should be adapted to the students' needs and it should aim at developing adequately the specific communicative skills of the students (Tokatlidou 1986 in Panagiotidis 2005 . Panagiotidis (2005: 136-7) claims that producing and developing educational material for foreign language teaching for academic purposes presents particular characteristics and needs. Both the teachers and the students do not have always access to authentic material necessary for the courses nor are they able to get in contact with native speakers in authentic communicative situations. Moreover, the teacher, here, is faced with special language and specific terminology that need to be taught to the students. In order to overcome such problems, Panagiotidis proposes the development of special Data Bases which will include authentic texts (oral, written, and/or visual) to be accordingly used in courses of ESP in academic environments with great results.
Translation assignments
As explained before, one of the two teaching methods we attempted to integrate in our English Courses was pedagogical translation. This was done in both classes of the department of applied and visual arts. Translation in all four courses was used as a means of better understanding of the specific terminology used in the aforementioned department. At certain points, especially in the first semester, when the core courses were more "general" there was a kind of mismatch between the level of specific knowledge in the English Language taught and the level of knowledge the students had acquired. For this reason, translation of terminology and the use of mother tongue in the classroom were essential to ensure that students could understand what was being taught.
As far as the material used we noted that it did not have any translation activities but had a monolingual glossary in order to help students to understand the terminology of their field. More than often students had to use dictionaries in order to find and understand terminology used in their fields of study. As Dogoriti & Vyzas (2015: 178-9 ) note dictionaries mostly have a pedagogical character as they are written or published in the internet to help cover knowledge gaps either in matters of general language or scientific and specific fields. Of course, dictionaries facilitate linguistic communication by enriching their users' knowledge in various levels. One problem we encountered was the lack of bilingual dictionaries in the field of Arts. In order to further assist students cope with terminology issues we also created lists of bilingual terminology related to the texts we dealt with in every class and uploaded them every time in the e-class of the department for further study and/or reference. We should also mention that we also offered instructions to the students on how to consult internet sources and in particular electronic dictionaries and search engines. We gave them lists of "verified" and trusted sources where students can refer to when facing terminology issues. Translation of terminology was also included in the final exams where students had to find the translations of terms in their mother tongue or match words to their meanings or their definitions in the English language.
One last point related to translation which is worth mentioning is "self translation". This term refers to the translation of a source text into a target text by the writer of the source text himself. This was exactly the case for some of our students of the D.A.V.A. who translated in English their own creations as an assignment (see Appendix 1, 2, 3). We should note here that even though, from a theoretical point of view, our students do not fall exactly into any of the four groups of literary languages whose authors resort to self-translation (Orfanidou, 2000: 68-71) we believe that following this practice -admittedly at a very limited scale given the situation-would be beneficial for the students as they all potentially would have to self translate their works of art in the future. If one would like to understand in depth what the competences and skills comprised in translation are then one should consult the findings of the PACTE project 2000 and 2005 in Vlachopoulos (2011: 74-75) stating them very briefly as linguistic/communicative sub-competence, world and subject knowledge, instrumental/professional sub-competence, psycho-physiological subcompetence adding the transfer-competence, that integrates all the previous that has to do with the actual transfer from the ST to the TT taking into account the translator's function and the expectations of the receptor. Concluding there is a very close relation of translation to creativity and especially the strategic competence involved in it that is clearly explained by Vlachopoulos (2011: 76-80) which brings forward the other category of assignments that our students were engaged in the ones of creative writing.
Creative writing assignments: Description and guidelines
Given the fact that the levels of English language were different among both courses of the same department the approach to C.W. was graded accordingly. The C.W. assignment was done by the D.A.V.A. (English Language II and IV). What is common for the English courses described here is the fact that the written assignments were not obligatory but offered bonus points to the final mark of the students who finally chose to write them. Moreover, the students who chose to do the assignments had to present them in front of the class and discuss with their fellow students and the teacher on their "work".
English Language II -Department of Applied and Visual Arts
In the D.A.V.A., English Language II is the second of four levels of English language courses. This means that students have been introduced in a previous semester in English Language for Applied and Visual Arts where they were called to develop skills to further enable them to talk about their artistic creations, comment on them or interact with other people or artists in occasions as for example getting information about art exhibitions, galleries, museums or simply buying materials necessary for their own creations etc. In English Language II the students are called to further develop their pre existing knowledge of the foreign language in issues related to art mainly but also their general linguistic skills. In English Language II, the students were taught a selection of units from the course book "Career Paths: Art & Design" by Virginia Evans, Jenny Dooley and Henrietta P. Rogers (Express Publishing, Career Paths, 2013) . The introduction to C.W. was done at the beginning of the semester were the students first were acquainted with what C.W. is. Since we were dealing with students from a School of Fine Arts -where some of the students already held university degrees from Schools of Humanities such as the department of Elementary Education, the School of Early Childhood Education or the department of English Language and Literature-this was a relatively easy task since some of them had heard of C.W. during their studies. Unfortunately, due to the limited amount of lecture hours during the semester (39 in total), an in depth analysis of C.W. techniques was not possible. Instead, we dedicated one hour every three weeks on the discussion of the progress of the assignments, related feedback, answering questions etc. Moreover, the teacher of English language was always available during office hours to those students who encountered problems with their assignments. In addition to the support offered in class or during office hours, we also uploaded guidelines about the assignments and material related to C.W. in the e-class of the department.
The genres of texts out of which the students could choose for their assignments were: fairytales (see Appendix 4), poems, short stories or articles and the word limit was 1000 words. The reason why we chose those genres was the fact that we considered them less demanding as far as the linguistic level was concerned and thus "easier" for students of English language II. The choice of genre was of no difference for the assessment of the assignment but what was considered of great importance was the originality of the "work". The students were also asked to accompany their written "work" with illustrations that they had made themselves. Assignments which were copied from the internet or other sources and were just translated in the English language were not accepted and thus not graded, nor counted for the final mark.
English Language IV -Department of Applied and Visual Arts
English language IV is taught in the D.A.V.A. and is the last level of English language. Here, students are expected to perfect their language skills as far as art issues are concerned. In English Language IV students were taught the academic textbook "English for fine arts studies" by Tania Maglavera (University Studio Press, 2013) . As in English language II, in English language IV, we made an introduction to C.W. at the beginning of the semester and followed the same paths and methodology for the counseling of the students throughout the semester (1 hour every three weeks for in-class discussion and feedback, office hours and e-class material).What was different here was the genre of the "work" to be done as an assignment from the students and the word limit. Here, we added the genre of comics (see Appendix 5) where the word limit was 800 words. The students had to write a comic script and the actual lines but also design the accompanying illustrations. The other genres (fairytales, poems, short stories (see Appendix 6) or articles (see Appendix 2) remained the same but the word limit was raised to 2000-2500 words. The reason why we raised the word limit was the fact that we considered it had to comply with the level of English language IV but also because we considered the production of a longer piece of "work" more demanding. Again, the students' creative production had to be absolutely original and, obviously, plagiarism or mere translation of texts of other writers were not accepted, not graded, nor counted for the students' final mark.
Statistical data presentation
75 Students were enrolled in the English Language II course. Out of them, 52 students attended the course on a regular basis and 29 presented an assignment. 12 of the assignments were on creative writing, 5 on Self-translation and 12 fell into the category of Standard assignments. 73 Students were enrolled in the English Language IV course. Out of them, 47 students attended the course on a regular basis and 28 presented an assignment. 15 of the assignments were on creative writing, 3 on Self-translate and 10 fell into the category of Standard assignments. All categories of assignments were marked equally (25% of the overall mark). The main preference of the students in terms of the assignment category was creative writing which could be attributed to the nature of the Department itself and the creative spirit of the students. During conducting the experiment we were faced with a number of problems which are described in the chapter that follows.
Obstacles and ways to overcome them
One of the main obstacles that had to be overcome during all English courses described here was the mixed ability level of the attending students. Some of them were proficient in the use of the English language (they were holders of certificates B2-C2 levels) while others were of an intermediate or an elementary level. A few had no prior knowledge of English. This made it difficult sometimes to keep the class at the same pace and this difference in level was clearly visible in the "quality", as far as the linguistic level is concerned, of the assignments handed. These students were less willing to present their essays in front of their fellow students. This problem was overcome by the more willing-to-participate students who started presenting their assignments first, thus "breaking the ice" and encouraging the others to do the same. At this point we should say that we believe that the implementation of remedial teaching of general English language would be very beneficial for the "weaker" students as it would help them cope successfully with the classes of ESP. We do understand that this is not always possible due to practical reasons (availability of lecture halls, payments of teachers etc) but since not all students who attend the ESP classes have the same level of knowledge in the foreign language the implementation of such courses would assist them greatly in gaining the most of the ESP courses offered. Another obstacle we met in the courses of English language of the D.A.V.A. was the fact that students were not of the same age as there were students who had just finished senior high school while for some others the D.A.V.A. was a second degree. The ages, thus, ranged from 18 to 55 years old. Here, the teacher was faced with a two paced class were older students at times found it hard to process and consolidate new knowledge as fast as the younger ones. This obstacle was overcome in class by the pairing of older students with younger ones. Moreover, the teacher assisted the "weaker" students by uploading in the e-class after each class all material used for further reference and study.
Lastly, another problem was the fact that some of the students used in their assignments material directly copied from the internet. What we did in order to ensure that students would not use such material was to check parts of their assignments through internet search engines so as to see whether their work was original or not. As stated previously, plagiarism was not accepted and assignments which contained copied parts were rejected.
Conclusions
Judging by the results of the assignments, the variety of topics gave ground to fruitful creations among students belonging to different backgrounds and specializations. We believe that the assignments constituted an optimal opportunity for elaboration and original and spontaneous expression on behalf of the students. We also think that the assignment of C.W. was after all beneficial for the students as we noted significant improvements in their linguistic level throughout the semester and in their written assignment. Moreover, through discussions with the students, as they were working on their assignment, we had the chance to see their interest in the English language and the frequency of its use grow, and this, in our opinion, is also significant. Out of the remarks that were handed down during the presentation process one could quote: "Miss thank you for giving me the chance to express my thoughts and my feelings in English something that no one has done before during my schooldays!" "I know my English is not so good but animation is what I am best at!" We believe that the C.W. assignment made them enjoy the English class more as, instead of only focusing on purely linguistic knowledge, they had the chance to create something of their own and feel more confident and proud of their "work". Nonetheless, we must acknowledge that the assignments did present linguistic problems but the final result, in most cases, was very interesting and imaginative and this was exactly the case. Stimulate their imagination and liberate them from the strictly scientific boundaries of terminology. We did not, of course, intend to make students become "writers" but help them gain more self esteem by allowing them to express more freely in the English language. What's more even though some students were somewhat reluctant to participate in this creative process in the end they used their imagination and unlocked the writer within themselves! All in all their writing skills improved tremendously.
As far as translation is concerned we believe that it positively supported the teaching of the foreign language in all courses described. Even though many teachers and researchers are in favor of the communicative approach according to which the use of the mother tongue should be minimized whereas the use of the target language should be maximized our attempt to integrate translation proved that it can be beneficial for the students. Moreover, as Leonardi (2011: 2) discusses language teachers deliberately choose translation as a teaching method, but, at the same time, translation is a naturally-occurring and cognitive activity for students when learning a foreign language and this cannot be stopped or avoided. Learners use their mother tongue constantly to filter and translate information. Consequently, if we cannot stop learners from translating, then it could be a good idea to teach them how to do it correctly by minimizing interference and making them aware of the fact that there does not always exist a one-to-one correspondence between two languages. "Translation could be very useful in this respect and if it is employed as the fifth skill along with reading, writing, listening and speaking then it could help learners develop and further strengthen their linguistic, cultural and communicative skills in a foreign language". As far as translation is concerned, all our samples fall within the category of self-translation where our students tried to translate their own artistic creations, whether it be short stories, articles, poems etc. which expresses their need to communicate their thoughts in a foreign language. Of course all students who attempted something like that have Proficiency or above Proficiency level of English. Out of their narrations to the teacher, what really improved was their lexis in terms of art and their self-esteem really augmented, once they realized what they could achieve in the English language, though they considered it a really strenuous effort.
Taking into account the students' reactions to the whole process one could say that there was a general welcome to innovation and an increasing willingness to participate actively and change learning styles. This process was beneficial both for the students and the teachers as well as both sides complemented each other's knowledge gaps. Fields are not "closed" and collaboration between experts of different domains can be interesting and profitable.
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